@\'?' Hillorook

Pupil premium strategy statement 2024-2027 ~Primary Schoo

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Hillorook Primary School

Number of pupils in school 560

Proportion (%) of pupil premium eligible pupils 36%

Academic year/years that our current pupil premium 2024-2025

strategy plan covers (3 year plans are 2025-2026

recommended) 2026-2027

Date this statement was published December 2025

Date on which it will be reviewed December 2026, December
2027

Statement authorised by The governing board

Pupil Premium Lead Anna Smith

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £269,318
(25/26)

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £269,318




Part A: Pupil premium strategy plan

Statement of intent

At Hillborook, we have the highest expectations for all of our children and want every child to reach
their full potential, both academically and socially. Research shows that pupils from deprived
backgrounds underachieve compared to their non-deprived peers (EEF). At Hillbrook we work
tirelessly to ensure low socioeconomic background is not a barrier to achievement for children.
All PP pupils are expected to make at least the expected progress across the curriculum and are
more than comparable against PP pupils in similar settings. This will be done through quality first
teaching and a range of appropriate interventions.

We have a tiered, evidence-based, approach to pupil premium spending at Hillorook that helps
us balance approaches to:

e improving teaching for all
e targeting academic support for those who need it most
e the deployment of wider strategies

We ensure that all children are supported in their emotional well-being. A child who is distressed
cannot learn and thrive and our team of SENDCOs and Learning Mentors/TAs will provide timely
and effective support where necessary. Where attendance is an issue, we work with families and
the EWO to support them to get their children back into school.

We provide our children with access to a wide range of enrichment experiences both in and out
of school, which will positively impact on their academic achievement, their behaviour and well-
being.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge

number

1 Some children eligible for PP have limited language development due to a
lack of exposure to language-rich environments and wider experiences,
which impacts the application of skills needed to become fluent writers.

2 Some children eligible for PP have lower starting points than other pupils
resulting in an attainment gap from the start of school.

3 A greater percentage of children eligible for PP at Hillorook have SEND
needs than those who are not eligible: 26% of PP have SEND (50/137). 11%
of non-PP have SEND (44/355). 53% of pupils with SEND are PP (50/94).
28% on non-SEND are PP (135/355)

4 Attendance is lower among children eligible for PP.
Some children eligible for PP have social and emotional barriers to learning
that can affect their ability to access learning and fulfil their potential
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

For children eligible for pupil premium to
achieve well and fulfil their potential.

To achieve a favourable comparison of Pupil
Premium children’s attainment (Reading,
Writing and Maths by the end of each Key
Stage) against national and the local authority’s
Pupil Premium data.

All children at Hillbrook will have the
opportunity to participate in a wide range of
enrichment activities that broaden their
range of knowledge and experiences.

Children engage with a wide range of
educational opportunities that enrich their
school lives and raise aspirations.

Children who join Hillbrook from lower
starting points will have good foundations in
core subjects in order to have the best
possible start to their education.

A programme of effective early intervention is
in place to enable children to achieve well by
the end of KS1.

Children will have the social and emotional
skills that they need to be able to thrive in
school. They will have a positive mindset
and feel supported. Pupil outcomes will
improve.

Records and evaluations of SEMH
interventions show clear and positive impact.
Children will use the skills and strategies
learnt to cope in school and the wider
community.

Children eligible for pupil premium will have
good attendance.

The attendance gap between pupils eligible
for PP and those who are not narrows over
time.




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address
the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £150,500

order to personalise
learning through use
of additional teachers

to focus on improving learning behaviours,
having higher quality interaction with pupils are
a higher quantity of feedback opportunities. This

Activity Evidence that supports this approach Challenge
number(s)
addressed

High quality CPD | High performing teachers make a considerable | 1,2, 3

including teacher | difference to pupil achievement, particularly to

support from core | Students from disadvantaged backgrounds.

subject leaders High quality CPD and ongoing support from

core leaders ensures that teachers are
improving their performance:

Improving the impact of teachers on pupil
achievement in the UK - Sutton Trust and The
effects of high-quality professional development

on teachers and students: A cost-benefit
analysis - Education Policy Institute

“Proficiency in reading, writing and spoken | 1,2

To develop the language is vital for pupils success. Ti_wrough

language  skills  of these, .they develop communication _skllls for
) ; o education and for working with others: in school,

pupils identified as | i training and at work.”:

belngt dbE||OW | a9€ | The reading framework — teaching the

expected 1€VeIS N 1 foundations of literacy - DFE

communication = and Studies of communication and language

language upon entry, ! 'guag

d ils who did approaches consistently show benefits for

an _pUp'SW_ 0 did not young children’s learning, but studies suggest

achieve their ELG at | that it is particularly important to use these

the end of Reception | approaches with ~ children  from  socio-

economically disadvantaged backgrounds, who
often start at an earlier stage in their language
development.

EEF Supporting CL in the Early Years

Further embed use of | Mastery learning has a high impact for a 1,2,3

mastery approach | limited cost:

when teaching | Mastery Learning — Teaching and Learning

mathematics Toolkit — Education Evidence - EEF

Reduce group sizes in | Through reducing group sizes teachersareable | 1, 2,3, 5
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https://www.suttontrust.com/our-research/improving-impact-teachers-pupil-achievement-uk-interim-findings/
https://www.suttontrust.com/our-research/improving-impact-teachers-pupil-achievement-uk-interim-findings/
https://epi.org.uk/publications-and-research/the-effects-of-high-quality-professional-development-on-teachers-and-students/
https://epi.org.uk/publications-and-research/the-effects-of-high-quality-professional-development-on-teachers-and-students/
https://epi.org.uk/publications-and-research/the-effects-of-high-quality-professional-development-on-teachers-and-students/
https://epi.org.uk/publications-and-research/the-effects-of-high-quality-professional-development-on-teachers-and-students/
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://d2tic4wvo1iusb.cloudfront.net/production/documents/ey-evidence-store/early_years_evidence_store_supporting_communication_and_language_in_the_early_years.pdf?v=1710860125
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

has a positive impact on pupil achievement, with
a particular advantage to disadvantaged pupils:
Reducing Class Size — Teaching and Learning
Toolkit — Education Evidence - EEF

our guided reading
comprehension across
the school

reading comprehension strategies has a high
impact on children’s achievement:

Reading Comprehension Strategies — Teaching
and Learning Toolkit — Education Evidence -
EEF

High quality and An increase in support staff delivering targeted | 1, 2, 3,5
tailored CPD for interventions to individuals or small groups, that
support staff they well-trained for, has a positive impact:
Teaching Assistant Interventions — Teaching
and Learning Toolkit — Education Evidence -
EEF
Continue to embed Extensive evidence shows that teaching | 1,2,3,5

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

small groups aimed at
developing language skills

support staff to run focussed

effective if it is targeted at pupils’ specific
needs. Diagnostic assessment can be
used to assess the best way to target

support.
Additional small group support can be
effectively targeted at pupils from

disadvantaged backgrounds, and should
be considered as part of a school’s pupil
premium strategy.
Small Group Tuition — Teaching and

Activity Evidence that supports this Challenge
approach number(s)
addressed
Deliver targeted Pupils who find it difficult to learntoread | 1,2,3,4,5
interventions and ‘keep-up’ are likely to struggle across the
sessions for children CurriCUIUm, since Eng“Sh is both a SUbjeCt
working below age-related in its own right and the medium for
expectations in reading, teaching: _
writing and maths The reading framework — teaching the
foundations of literacy - DFE
The school delivers structured
interventions that are based on the needs
of the children and underpinned by
research principles, e,g, Number Sense
Maths, Little Wandle Phonics
Use of teachers and trained Small group tuition is most likely to be | 1,2,3,4,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://numbersensemaths.com/research-principles
https://numbersensemaths.com/research-principles
https://www.littlewandlelettersandsounds.org.uk/about-us/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

Learning Toolkit — Education Evidence
- EEF

Use of additional adults
ensure that children with
SEND have the right
provision in place to fulfil

their  potential, including
accessing advice and
provision from  external

organisations

There is a higher than average number of
children with SEND in the school and of
them, a high proportion are
disadvantaged. Therefore, we have a
range of tailored interventions delivered
by teaching assistants and external
specialists to ensure their needs are met:

SEND Code of Practice — DfE / DoH

1,2,3,4,5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Strategies
support

implemented to
development  of
children’s social and
emotional wellbeing and
learning behaviours

Evidence shows that children from
disadvantaged backgrounds have poor
social and emotional learning compared
with their peers. On average, SEL
interventions have an identifiable and
valuable impact on attitudes to learning
and social relationships in school. They
also have an average overall impact of
four months’ additional progress on
attainment.

Social and Emotional Learning —
Teaching and Learning Toolkit —
Education Evidence - EEF

Improvements appear more likely when
SEL approaches are embedded into
routine  educational practices and
supported by professional development
and training for staff. In addition, the
implementation of the programme and the
degree to which teachers are committed
to the approach appear to be important.

Interventions and approaches used in
school include Place2Be, PATHS and
Elsa which have been designed by
experts and are regularly monitored and
reviewed

4,5

Develop range of
enrichment activities
accessible to the children
including trips, visitors and
clubs

“We think all children, including those
from disadvantaged backgrounds,
deserve a well-rounded, culturally rich,
education. There is intrinsic value in
teaching pupils creative and performance
skills and ensuring disadvantaged pupils

3,4,5
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.place2be.org.uk/about-us/impact-and-evidence/statistics-and-evidence/
http://www.pathseducation.co.uk/paths-works
https://www.elsanetwork.org/elsa-network/

access arich and stimulating arts
education.”

Life Skills and Enrichment — Guidance
for Teachers — EEF

Invest in school attendance/ | “Central to raising standards in education | 3, 4,5
pastoral team to support the and ensuring all pupils can fulfil their
School Attendance Officer potential is an assumption so widely
(SAO) in identifying, tracking und_erstood that it is insufficiently stated —
and targeting relevant pupils puplls_ need to a_ttend school re_gu_larly to
with poor attendance benefit from their education. Missing out
. ) L Lo on lessons leaves children vulnerable to
including those with high % | ¢3jing behind.  Children with poor
of PA attendance tend to achieve less in both
primary and secondary school.”:

School attendance - Guidance for
maintained schools, academies,
independent schools and local authorities
- DfE

Therefore, the school has spent money
on an attendance officer to work with
families and the local authority Education
Welfare Officer.

Total budgeted cost: £343,500


https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1039223/School_attendance_guidance_for_2021_to_2022_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1039223/School_attendance_guidance_for_2021_to_2022_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1039223/School_attendance_guidance_for_2021_to_2022_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1039223/School_attendance_guidance_for_2021_to_2022_academic_year.pdf

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

EYFS

Disadvantaged pupils’ attainment remains below that of their non-disadvantaged peers. In 2024-2025,
72% of learners in the mainstream achieved a Good Level of Development (GLD), compared with 58% of
disadvantaged pupils. Targeted interventions helped to narrow these gaps over the course of the year;
however, further focused support will be required to ensure identified pupils make accelerated progress
as they transition into Key Stage 1. Assessment data shows that speaking and writing were key areas of
difficulty for many disadvantaged pupils. These learners will receive targeted support through phonics
interventions, and the SEN team will refer pupils to Speech and Language Therapy where appropriate.

Key Stage 1

In the Year 1 Phonics Check, 91% of disadvantaged learners passed. The two children who did not pass
have significant SEN and hold an EHCP. Monitoring shows that one of these children is now making
accelerated progress in phonics and is on track to pass in the Year 2 re-check, the other is making steady
progress towards their EHCP targets.

Reading: 65% of disadvantaged learners achieved the expected standard or above, compared to 87% of
non-disadvantaged peers.

Writing: 61% of disadvantaged learners achieved the expected standard or above, compared to 80% of
non-disadvantaged peers.

Maths: 71% of disadvantaged learners achieved the expected standard or above, compared to 77% of
non-disadvantaged peers.

Progress:

83% of disadvantaged pupils made expected or above expected progress in reading. Those who made
slower progress were on the SEN register and have made progress against their learning plans or
EHCPs.

88% made expected or above expected progress in writing, with SEN pupils continuing to make progress
against their plans or EHCPs.

88% made expected or above expected progress in maths, with SEN pupils also making progress against
their plans or EHCPs.

Overall, targeted interventions ensured that most disadvantaged pupils made at least good progress
across English and maths, with several achieving accelerated progress. This will inform intervention
planning for 2025-2026.




Key Stage 2
Attainment:

Reading: 79% of disadvantaged learners achieved the expected standard at the end of Key Stage 2,
compared with 89% of non-disadvantaged peers.

Writing: 69% of disadvantaged learners achieved the expected standard, compared with 89% of their
peers.

Maths: 63% of disadvantaged learners achieved the expected standard or above, compared with 91% of
non-disadvantaged peers.

Progress
92% of disadvantaged pupils made expected or above expected progress in reading and writing.
In maths, 87% of disadvantaged pupils made expected or above expected progress.

Our eligible Year 6 pupils outperform national eligible pupils across all subjects, with higher percentages
achieving the expected standard in Reading, Writing and Maths. The below table demonstrates that our
disadvantaged cohort compares favourably to national like-for-like figures.

Reading attainment Writing attainment Maths attainment
School® National % | School® Mational % | School% National %
Achieving the 79% 62% 72% 59% 69% 59%
expected standard
Achieving a higher | 28% 18% 0% 7% 28% 13%
standard

Wellbeing and Mental Health

Wellbeing and mental health remain a priority across the school. The school has an experienced Senior
Mental Health Lead, Mental Health First Aider and a skilled Inclusion Team.

A number of provisions have run successfully through the year, including

e Two dedicated Learning Mentors supporting social emotional and mental health needs
through a combination of timetabled interventions, daily check-ins and quick response
where needed

e |earning Mentors are trained in a range of interventions including Draw and Talk,
Hidden Chimp and anxiety/anger gremlins, and ELSA. One of the learning mentors
focuses on using physical activity/sport to support building relationships with children
and increasing their investment in school, in addition to individual interventions.

A breakfast club runs to support targeted children

e Lunch time clubs ensure targeted children are successful during unstructured time and
develop their social skills

e We are now an accredited PATHS Model School
PATHS was further embedded into school life and a number of children were trained up
as playtime buddies. When surveyed, 77.57% of pupils across the school thought
playground B's Buddies were helpful.




e all SEMH interventions are recorded on Provision Map with base levels and tracked and
reviewed

e work continues with external agencies to develop school staff, e.g. Victoria Drive pupll
referral unit outreach work

e We anticipate a continued increase in demand for wellbeing support, reflected in the rising
number of referrals and the higher proportion of pupils identified for support at the start of
the 2025-2026 academic year. With this in mind, wellbeing remains a top priority for the
school.

Observations, pupil voice collected by learning mentors, tracking of targets and behaviour logs,
these interventions have had a positive impact on supporting children’s social and emotional
needs.

Enrichment

‘Pupils enjoy a wide range of opportunities that help to develop their talents and interests. These
experiences help build confidence in pupils and prepare them very well for their next stage of
education.’ (Ofsted June 2024)

Experiences included:

e KS2 performance of Disney’s ‘The Jungle Book Kids’ and performed on a West End
theatre stage as part of Hillborook’s membership to Disney Musicals in Schools (DMiS)
Trip to The All England Lawn Tennis Club to watch The championships Wimbledon
Author and poet visits and children attending workshops

Entry into competitions e.g. UK Maths Challenge
Lots of opportunities for children to compete in sporting competitions including at AFC
Wimbledon’s ground

e Year 6 overnight residential trip where children experienced a range of outdoor and
adventurous activities such as abseiling,

e A wide range of trips and visits to places in the local community e.g. to the Paradise
Cooperative for an Anglo-Saxon experience day, to London museums and galleries, to
the River Wandle and Tooting Common to carry out fieldwork and practise key skills

e A broad range of after school clubs, including yoga, Let’s Sing, table tennis, football, Art,
cricket, gymnastics and Disney Musicals in Schools Club. Targeted children are able to
attend free of charge.

e Children attended the Royal Academy of Dance

Attendance

We continue to work hard to improve attendance across the school particularly for the most
disadvantaged. At the end of 2024/2025, children eligible for pupil premium continue to have a
lower attendance figure than those not eligible and a higher Persistent Absence figure than the
non-eligible group. All PA cases are tracked and monitored weekly and the Attendance Officer
and EWO speak to and meet with parents, and where necessary progress cases to Children’s
Services to help ensure significant improvement.

This remains a key whole school priority for 2025/2026
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Externally provided programmes

Programme

Provider

Beanstalk Reading

Beanstalk

Learn to Love to Read

Learn to Love to Read

Little Wandle Letters and Sounds

Little Wandle

Mastering Number

NCETM

Master the Curriculum (Nursery planning)

www.masterthecurriculum.co.uk

Mathletics

3P Learning

Nessy Nessy Learning

Number Sense Maths Number Sense Maths Itd
Numbots Maths Circle

Times Tables Rock Stars Maths Circle

White Rose Premium Resources

White Rose Maths

Ninja Worriers

NHS St George’s Mental Health Trust

One-to-one counselling

Place2Be

Journey of Hope

Place2Be

16.6 Club

United Learning - West London Cluster/
Ernest Bevin Academy

Picture Book Club

Book Clubs in Schools
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http://www.masterthecurriculum.co.uk/

